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Abstract

The purpose of this study was to compare constiisti and traditional teaching
approaches in enhancing students’ use of appropeiaEnglish language learning
strategies. Quazi experimental research was employ@ut of 20 grade 11 sections, two
sections (N=97) were selected randomly. The fiestt®on contained 50 students and was
taught using constructivist teaching approach. Tleecond section of students had 47
students and was taught using traditional teachingpproach. Learning strategy
inventory questionnaire which was adapted from g#&gy inventory for language
learning (SILL) L2 students of English, (Oxford, 1) was employed before and after
students were taught using two different teachingpmoaches. The actual classroom
teacher was assigned to teach for 9 weeks (40 pis)i@fter given adequate training on
both types of teaching approaches. Paired Sampld &mependent Sample t-tests were
employed for data analysis. The pretest resultsigated that there was no significant
mean difference between constructivist group stutteand that of the traditional ones.
The pretest-posttest comparison indicated that gxcen changing students’ English
language learning strategy in learning writing, nsignificant differences were observed
in other language learning areas among students ggu by traditional approach of
teaching. The pretest-posttest results in the damdtivist group of students have
revealed that significant mean differences were eb&d in all language areas: reading,
writing, vocabulary and English language as a wholgimilarly, the posttest comparison
of the two groups of students in all language arestsidents in constructivist teaching
approach exhibited significant changes in using appriate English language learning
strategies compared to the traditional group of dants. From the results of this study, it
is possible to conclude that the constructivist ¢eing approach improves students’ use
of appropriate English language learning strategieempared to the students taught by
traditional teaching approach.

*An Associate professor at Bahir Dar Universitifaculty of Educational and
Behavioral Sciences. Tel. 00251-918-76-90E6Mail alemayehubishaw@yahoo.com
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INTRODUCTION strategies may focus on how students

The most significant factors presumed toacquire information. It includes stratggies
affect students’ academic achievement ar[=9fr Iea;_nmg hO.Wt to p?r?phraﬁe crltltcal
individual factor coupled with teacher Mformation, - picture - information ~ to

variables. Individual factors include Promote understanding and remembering,

students’ learning strategy which has :f‘Sk question§ and mak_e pre_,-dictions about
direct connection with their cultural X mformauon, and identify unknown
background. The current trend ofwords in text (Tylor, 1992).
multiculturalism pointed out that teachers’
skills in both the knowledge of subject The other type of learning strategy helps
matter and the way of teaching the contentstudents study information once they
are of less value unless they take studentgcquire it. It includes strategies for
cultural backgrounds into account. It isdeveloping memorization and other devices
because students’ learning strategies af® aid memorization of facts as well as
shaped by the experiences drawn from theftrategies for learning new vocabulary.
information gathering, processing, These strategies help to prepare students
retention and application in their daily life for tests.
as it pertains to their culture (Banks, 1997).
As a result, serious considerations inA third type helps students express
enhancing teachers’ teaching strategies thétemselves. It includes strategies to help
are in congruent with the students’ learningstudents write sentences and paragraphs,
strategies is the issue of concern today imonitor their work for errors, and
teaching and learning. This shows that theonfidently approach and take tests. This
teaching methods teachers employ arehows that no single strategy is a panacea.
required to meet the learning strategies ofor instance, in English language learning,
their students. The concern in this regard ishere are reading strategies that help
which approach of teaching best fitsstudents figure out what a word is,
students’ learning strategies. comprehend what they are reading, acquire
vocabulary, and understand the structure of
Learning strategies are used by students @ text. All of these strategies are essential
help them understand information andfor a well-integrated, balanced reading
solve problems. A learning strategy is aProgram (Sampson, 2001).
person's approach to learning and using
information. Students who do not know orIn Ethiopia, the enactment of the New
use good learning strategies often learEducation and Training Policy (1994) has
passively and ultimately fail in school. given due consideration to the students’
Learning strategy instruction focuses orcultural background in the curriculum and
making the students more active learnermethods of teaching. As a result, the
by teaching them how to learn and how tgovernment has introduced various
use what they have learned to solvdnnovations/interventions on which child
problems and be successful (Steinericentered teaching approach is one element
2004). of the package. Even though the
government has exerted lots of packages,
There are varied learning strategies used djie way they are implemented is highly

students. For instance, one of the learningffected by teachers’ understanding of the
nowledge base of the innovations and the
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strategies of implementing them in actualexperiments, real-world problem solving),
school/classroom context (MOE. 2003).to create more knowledge and then to
With this in mind, the researchers haveeflect on and talk about what they are
tried to see the impact of constructivistdoing and how their understanding is
teaching approach in shaping students’ usehanging. The teacher makes sure s/he
of appropriate English language learningunderstands the students' preexisting
strategies. In doing so, comparison wasonceptions, and guides the activity to
made with the traditional teaching methodaddress them and then build on them
so that the extent of the impact of(Vigotiski, 1978).
constructivist approach can be inferred

Contrary to criticisms by some
Theoretical Framework (conservative/traditional) educators,
The latest and the most fashionable word igonstructivism does not dismiss the active
education is constructivism which isrole of the teacher or the value of expert
applied both to learning theory and toknowledge. Constructivism modifies that
epistemology-both to how people learn angole, so that teachers help students to
to the nature of knowledge. As aconstruct knowledge rather than to
philosophy of learning, constructivism canreproduce a series of facts (traditional
be traced at least to the eighteenth centumypproach). The constructivist teacher gives
and the work of the Neapolitan philosophesstrategies such as problem-solving and
Giambattista Vico, who held that humansinquiry-based learning with which students
can only clearly understand what they havéearn by themselves, draw conclusions and

themselves constructed, has played a grepiferences, and pool and convey their
role. Many others worked with these ideasknowledge in a collaborative learning

but the first major contemporaries toenvironment (Prawal, 1999)

develop a clear idea of constructivism as

applied to classrooms and childhoodas opposed to traditional approach,

development were Jean Piaget and Johgbnstructivism transforms the student from

Dewey (Richardson, 1997). a passive recipient of information to an
active participant in the learning process.

In constructivist approach, learning is anAlways guided by the teacher, students

active process in which the learner usegonstruct their knowledge actively rather

sensory input and constructs meaning otthan  just mechanically  cramming

of it. The more traditional formulation of knowledge from the teacher or the textbook
this idea involves the terminology of the (Prawal, 1999).

active learner (Dewey's term) stressing that
the I_earn_er needs to d(_) something; thathe crucial action of constructing meaning
learning is not the passive acceptance af mental: it happens in the mind. Physical
knowledge which exists outside of theactions and hands-on experience may be
mind but that learning involves the |eamel’necessary for learning, especially for
engaging with the world (Dewey, 1987)  children, but it is not sufficient. Teachers
need to provide activities which engage the
In the classroom, the constructivist view ofmind of students as well as their hands.
learning can point towards a number ofDewey (1983) calls this reflective activity.
different teaching practices. In the most
general sense, it usually means encouragingrom the constructivist point of view,
students to use active techniquesearning is a social activity. Learning is
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intimately associated with students’ They also assert that conventional teaching
connection with other human beings, theimand learning process was criticized for the
teachers, their peers, their family membertnadequate  awareness of  engaging
as well as casual acquaintances includinteamwork and development of skills in
the people everywhere. Much of traditionalenquiry Schon (1987) also points out that
education, as Dewey (1987) pointed out isn the traditional teaching and learning
directed towards isolating the learner fromenvironment, students got soon fed up of
all social interactions, and towards seeingnformation from the textbooks. Neg
education as a one-on-one relationshi2005) also argues that optimal students’
between the learner and the objectivgarticipation in the traditional teaching
material to be learned In contrast, learning process is imperative to ensure the
progressive education (to continue to usstudents are able to effectively practice
Dewey's formulation) recognizes the sociakelf-regulated learning strategies. Mahony
aspect of learning and uses conversatiorf2003) argues that some teachers were too
interaction with others, and the applicationdominant in their teaching. A teacher being
of knowledge as an integral aspect otoo dominant in his or her teaching may
learning. trigger tension and conflict in group which
may eventually lead to lack of competence,
Learning is contextual. People do not learrtynicism and/or student truancy. On the
isolated facts and theories in some abstracther hand, if the teacher is too submissive,
ethereal land of the mind separate from théhen the students as well as the learning
rest of their lives: People learn inprocess might also come to be ineffective.
relationship to what else they know, what
they believe, their prejudices and theidn so far as the researchers’ capacity to
fears. One needs know|edge to learn: it |§0||C|t literature is Concerned, little/no
not possible to assimilate new knowledgdesearch has been conducted in Ethiopia by
without having some structure developede€lating the teaching approaches in
from previous knowledge to build on. Thisdifferent curriculum theories and their
implies that prior knowledge is the basisimplications  to  students’  learning
for new learning to take place. ThereforeStrategies.
any effort to teach must be connected tothe . .
state of the learner and must provide a pat] bj ect|v§es — .
into the subject for the learner based orjrhe main objective of this study was to

learner's previous knowledge (Vigotiski, compare the effects —of .(.:onstructivist
1978). teaching approach and traditional way of

teaching on the students’ use of learning
The constructivists conceive that learningstrategies. Based on this general objective,
is not instantaneous. For significantthis study is aimed at:
learning, we need to revi§it ideas, Wondeﬁ.lnvestigating whether
them, try them out, play with them and use
them. If one reflects on anything he/she has
learned, he/she soon realizes that it is the
product of repeated exposure and thought.
Hardy and Tylor (1997) point out that2
traditional way of teaching affects the
students’ participation and the teaching
and learning environment becomes boring.

there is a
difference in students’ learning strategies
between the two groups of students
taught through traditional and
constructivist approaches.

Investigating whether there exists
significant difference in students’ use of
learning strategies before and after
intervention.
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RESEARCH METHODOLOGY
Resear ch Questions The Resear ch Design
Based on the above objectives, thisthe researchers applied quantitative
research seeks to answer the followingesearch approach. That is a quazi-
basic questions. experimental research design was used.
1.1s there Statistica”y Signiﬂcant difference The researchers app“ed this design because
in students’ English language learningjt js difficult to select students randomly
strategies between those taught imnd assign an experimental study and
traditional and those taught in control groups to teach for long period of
constructivist approach? instruction. As a result, students were taken
2.1s there statistically significant difference from the already available sections.
in students’ use of English language
learning strategies before and aftelpgpylation and sampling
intervention in both traditional and The target popu|ations of the study were

constructivist group of students? grade 11 students who were learning at
o Bahir Dar Preparatory School. Grade 11
Significance of the study selected because the teacher in this school

The new education and training policy ofyas the only volunteer to participate in the
Ethiopia has brought a paradigm shift fromstudy and teach both groups. Before the
teacher centered instruction to studenfeacher started to teach, he was trained by
centered learning and teaching. As ahe researchers about the nature of the two
strategy to realize the goals of the policyteaching approaches, traditional and
various programs were introduced anctonstructivist. Simple random sampling
implemented. These programs includgechnique was employed in this study.
Teacher  Education  System  Haul,From the total of 20 sections, only two
Continuous Professional Development andections (97students) were selected. While
School Improvement Program to cite somegne section students (N=50) were grouped
All these programs are meant to equifunder experimental group, were taught
teachers with the necessary pedagogicg@sing constructivist teaching approach; the
and psychological principles to applyother group of students (control group,
active learning, (the oldest synonym ofN=47) were taught using traditional way of
Constructivist teaching approach). Theteaching. The selection of experimental and
results will help teachers to know the direccontrol groups was done using lottery
application of constructivist teaching method.
approach in actual classrooms. The
education offices at different levels will pata Collection I nstruments
benefit from these results to design trainingn  this study, learning strategies
packages that are appropriate to the actugliestionnaire, focus group discussion and
school context. observation were used as data collection
instruments.
Delimitation of the Study
This research is delimited to identifying The Questionnaire
students’ use of learning strategies. Therhe questionnaire which was adapted from
three language skills/areas of Englishyifferent sources was one of the main data
language learning, namely, reading, an@ollection instruments. The items in the
writing, vocabulary. questionnaire were close-ended which
encompassed two parts. The first part
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explained background characteristics of th&€ronbach Alpha coefficient was used to
respondents’ sex and the group thegheck the reliability of the questionnaire.
belonged to (experimental or control). TheThus, the coefficient of the reliability of the
second part focused on investigating théeaning strategy inventory questionnaire
learning strategies the students employed twas 0.78 and this was acceptable

learn English language skills.

The questionnaire which includes 22 itemd-ocus Group Discussion (FGD)

was used to measure students’ use oWhen the researchers designed this
learning strategy. It has four groups ofinstrument, they selected 6 students from
items, and they were employed to asses®ach group. (6 students from experimental
the students’ use of reading strategies (7 iand 6 students from control group) The
number): strategies used to learn writing (4tems of the FGD were prepared to assess
in number), vocabulary learning strategiesstudents’ reflections on the changes they
(5 in number) and the strategies of learning@bserved in their learning. Particularly on
English as a whole (6 in number). These 2vestigating students’ improvement of
learning strategy inventory items wereleéarning strategy use. More importantly, it
adopted from strategy inventory for allows the researchers to examine the effect
language learning (SILL) L2 students ofof constructivist approach of teaching on

English (Oxford, 1990) and improving the students’ use of learning
http://homework.wtuc.edu.tw/sill.phfMay  strategy compared to the traditional
5, 20013). approach of teaching as the students’ actual

The items in each part of the questionnairéesponses can easily be expressed in the
were administered in a jumbled orderlanguage they use when referring to
However, during analysis, each item wageaching and learning.
reshuffled into its component parts for the
benefit of keeping the concordances andhe instrument was also employed to
consistency of the findings. Again togather additional responses about the role
circumvent the artificiality of the oOf constructive approach of teaching on the
respondents on their response, thé&tudents’ use of learning strategy. To avoid
researchers administered the questionnaif@as during FGD, the researchers selected
before FGD was conducted. the teacher as facilitator in each group and
time was taken to create awareness about
The questionnaire was given to twothe purpose of the FGD and to brief about
professionals who were working in theeach item of the FGD. To record the data
educational bureau and having M.A. inuttered by the participants of the FGD,
TEAFL. Subsequently, the instrument wasaudio record was used. However, before
piloted on grade 11 students who were ndthe discussion, the researchers asked the
included in the control and the FGD participants to use audio recorder and
experimental group students. During thegot the consent. Subsequent to the
pilot test, the respondents were given spaceompletion of the discussion, the verbal
for commenting and indicating unclear anddata from all speakers were transcribed and
irrelevant items as well as ambiguouscategorized into meaningful units based on
instructions.  Afterwards, modifications the ~ FGD  items.  Finally, actual
such as avoiding ambiguous wordsglassification of data was carried out and
correcting imprecise sentences (repeatedle resulting data were examined,
ideas and items) were made. Finallycompared and connected to answer each
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research question. But, the FGD was nastrategies inventory questionnaire. Then,
the only method used to answer researcthe results were collected and analyzed

guestion. quantitatively. After the treatments were
_ given (after nine weeks), learning strategy
Observation guestionnaire was also given to both groups

The aim of this instrument was tofor the second time. Regarding the FGD
investigate the teacher’'s and students’ rolgata, the researchers trained the teacher as a
in the control and experimental groupsfacilitator and made him lead the focus
Moreover, it was also used to assess whiclroup discussion and record the discussion.
group of the students made good

participation in the teaching learningMethod of Data Analysis

process and, in general, to assess th@ order to determine the effectiveness of
classroom behavior. To do this, theconstructivist teaching on improving
researchers conducted a 6 daysstudents’' learning strategies, pre-test and
observation on each class-totaling to 1ost-test scores were statistically analyzed
observation periods. Before observing thevith teaching approaches as the
teaching learning process of each groupndependent variable and learning
the researchers prepared an observatiftrategies as dependent variables. To check
checklist which was used to assess thghe difference between the two approaches
classroom behaviors of the control and thef teaching on students’ use of English

experimental groups. language learning strategies, pre-and post-
. test mean values were compared, whereas
Data Collection Procedures to calculate whether there is a significant

The data for this study were gathered twajifference or not on the constructivist and
times-before treatment and after treatmentraditional teaching on the students’ use of
Before the teacher taught both groups byearning strategies, paired sample t-test
using constructivist and traditional way of and independent sample t-test were
teaching, he was trained on how to emplo¥mployed. Last, the information obtained
constructivist and traditional approach offrom FGD and observation were analyzed
teaching. Before the students were taughjualitatively to substantiate the results
using the two approaches, the two groupsbtained through the questionnaire.
of students (both the experimental and

control group) were given learning
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DATA ANALYSISINTERPRETATION, DISCUSSION AND CONCLUSION

Tablel: Independent Samplet-test of Pretest Resultsof Both Traditional and
Constructivist groups

Traditional Constructivist
Sources mean SD mean SD df Sig.
Pre-test reading 20.60 252 2042 2.28 95 .736
Pre-test writing 19.50 6.88 2046 2.74 95 414
Pre-test vocabulary 20.95 2.51 920 241 95 .966
Pre-test Total 21.25 2.95 20.53 2.40 95 714

Questionnaire to measure studentstesults in Table 1 revealed that there is no
learning strategies in learning varioussignificant mean difference in applying
language areas was given before thé&nguage learning strategies (reading,
experiment. Four independent t-tests wergvriting, vocabulary and English language
conducted to see whether there exists as a whole). This shows that before the
significant mean difference betweenintervention, students of both groups
students taught by traditional andapplied similar language learning
constructivist teaching approaches. Thestrategies.

Table2: Paired Samplet-test on Pre-test Post-Test Comparison of Traditional

Pre test Post test
Sources mean SD mea SD df Sig.
Reading 20.52 2.61 820. 2.89 47 .736
Writing 19.50 6.88 .21 2.72 47 .000
Vocabulary 20.95 2.51 21.532.95 47 414
English 21.25 284 153 245 47 431
Teaching Approach to see whether there existed mean

The same questionnaire used before thdifferences between pre-test and post-test
experiment was given to both groups ofresults of the traditional group. The results
students (traditional and constructivist)in the above table portrayed that students
after the experiment to see whether thelid not show changes in applying
intervention brought changes in usingappropriate language learning strategies in
language learning strategies. In doing saall variables except in learning strategies to
four Paired sample t-tests were conducted learn writing.
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Table 3: Paired Samplet-test on Pre-test Post-Test Comparison of Constructivist

Approach
Pre test Post test
Sources mean SD mean SD df Sig.
Reading 20.42 2.28 27.55 2.31 48 .000
Writing 20.46 2.74 24.47 1.58 48 .000
Vocabulary 20.92 2.41 7.7 2.01 48 .000
English 20.53 240 23.25 1.37 48 .000

The pre-test post-test comparison ofconstructivist teaching approach) resulted
students in constructivist group use ofin significant changes in the use of various
learning strategies to learn reading, writingJearning strategies. That is, students in this
vocabulary and English language as @roup have claimed that they showed
whole indicated that significant meansignificant changes in applying appropriate
differences between pre-test and post-tese¢arning strategies in learning reading,
results were observed in favor of post-testwriting, vocabulary and English language
This implies that the intervention as a whole.

Table4: Independent Samplet-test of Post-test Results of Both Traditional and
Constructivist groups

Traditional Constructivist
Sources mean SD mean SD df Sig.
Post-test reading 20.82 2.89 2755 231 95 .000
Post-test writing 21.51 272 2447 1.58 95 .000
Post-test vocabulary  21.53 295 2770 2.01 95 .000
Post-test English 21.53 2452325 1.37 95 .000

To ascertain whether the changes in usingtudents’ use of appropriate English
appropriate learning strategies by student®nguage learning strategies. To see the
taught by the constructivist teachingextent of the effectiveness, the
approach are significant, the results wereonstructivist approach was compared with
compared with the changes observed in thihe traditional teaching approach. The
traditional group students for the same. Imesults of the experimental research
doing so, four independent sample t-testportrayed that before intervention, students
were employed. In all four areas of Englishin both traditional and constructivist
language learning, significant meanteaching approaches had similar English
differences were observed in favor of thdanguage learning strategies. That is, the
constructivist group students. Independent sample t-test results suggested
that there were no significant mean
differences in the pre-tests with regard to
DISCUSSION reading, writing, vocabulary and English as
This experimental study was primarily a whole learning strategies. After that one
aimed at examining the effectiveness ofroup was taught using traditional teaching
constructivist teaching approach in shapingipproach and the other group of students
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was taught using constructivist teachinghat they have applied the different reading
approach for nine consecutive weeks (4@trategies they shared in the classroom and
periods). After the intervention, similar from their English teacher while reading
learning strategy questionnaire  wagexts written in English. However, two of
dispatched to both groups. Then, twahe participants in the constructivist group
Paired sample t-tests and one Independestated that they did not show much
sample t-test were employed on the datamprovement in using different reading
obtained. strategies other than the ones they used
before.

The results showed that in the pre-test post-

test comparison of traditional group ofLike that of the quantitative results which
students, in three variables (learningPortrayed that the traditional group
strategies with regard to reading,students did not usually use different kinds
vocabulary, and learning strategy inof vocabulary learning strategies, such as
learning English as a whole), the mearising new words in their day-to-day
differences were found to be non-communication, reviewing the meaning of
significant. ~ This  implies that the new words until it is well recognized,
intervention, in this regard, the traditionalguessing meanings from contextual clues
teaching approach did not bring changes igtc, the FGD results have also shown that
students’ use of appropriate languagétudents from  constructivist — group
learning strategies. However, the traditionagxplained the changes in using various
teaching approach has brought significantearning strategies after intervention
change in the use of appropriate |earnin§;0mpal’ed to before the intervention. This

strategy with regard to how to learnfindingisin line with Dewey's (1987) view
writing. To the contrary, the constructivistthat states much of traditional education is

group of students exhibited significantdirected towards isolating the learner from
changes in using appropriate Englishall social interaction and towards seeing
language learning strategies. The Paire@ducation as a one-on-one relationship
sample t-test has showed statisticallppetween the learner and the objective
significant mean differences between thenaterial to be learned In contrast,
pre-test and the post-test means in favor girogressive education encourages the social
post-test. aspect of learning which constitutes the use
of conversation, interaction with others,
Correspondingly, the results obtained fromand the application of knowledge as an
FGD indicated that while the students inintegral aspect of learning.
the constructivist approach showed an
improvement in using different strategies toSimilarly, though there is a little
improve their reading skills, the traditionalimprovement in using learning strategy
groups did not employ other strategies thaafter using the traditional approach of
the strategies of learning they used befor@eaching, the post-test mean value indicated
Except one student who tried to usehat this way of teaching did not encourage
different kinds of reading strategies, mosstudents to use different vocabulary
of the traditional group students stated thaearning strategies compared to the
whenever they read texts written inconstructivist approach. In the
English, they read it repeatedly if they didconstructivist approach, while the pre-test
not understand it. Whereas themean value indicated that there was no
constructivist participants in the FGD saidsignificant, mean differences with the
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traditional group students to learn the newn addition, they stated that they were glad
vocabularies, the post-test mean valugvhen they made dialogue or conversation
showed that the students employedising English language because they
varieties of vocabulary learning strategiedelieved that if they speak and discuss
to learn the meaning of the new wordstogether, they can develop their language
Similarly, the results from FGD of the skills. Moreover, they confirmed that when
traditional group indicated that most ofthey studied in group, they could easily
them did not use varieties of vocabularyunderstand difficult concepts, and they
learning strategy to learn a new wordwere also very happy when they made an
while the constructivist group stated thatargument on a particular issue. They
they used varieties of vocabulary learningexplained that they had got this trend when
strategies. However, in the traditionalthey learned in the constructivist approach.
group, two students stated that they use@his was also proved from the data
different strategies and in the constructivisbbtained from observation. Hence, in the
approach, one respondent stated that he dabnstructivist approach, the classroom
not use a different vocabulary learningenvironment was changed frequently based
strategy other than the ones he used befor@n the learning activities and the students
This implies that the traditional way of utilized some resources.

teaching does not have much significance

in improving students’ use of various kindsMost of the time, the students determine
of English language learning strategiesthe classroom activities like doing group
However, in the constructivist group, thediscussion, group presentation, monitoring
highest increment of the post-mean valuéheir own learning. However, in selecting
indicated that there was an improvement ofhe topics for group discussion and
the students’ use of different kinds ofpresentation, the teacher took the roles. In
learning strategies in learning Englishline with this methodology, most of the
language. This implies that thetime the teacher used cooperative learning,
constructivist teaching approach enhancegifferent kinds of arts, independent
the use of appropriate learning strategies iglassroom tasks, and there was a student-
learning English language compared to thétudent, teacher-student and student-teacher
traditional teaching approach. This result ignteraction,  social  negotiation  and
in congruent with the view of Prawal discovery learning.

(1999) which states that in the

constructivist teaching approach, studentdhis means after the students had been
are made to be engaged in various activitiediveén a hint, they were encouraged to

than being passive recipient of information.diSCuss important points and investigate
new ideas. In light of the students'

Moreover, the results obtained from FGDparticipation, they actively moved in the
indicated to improve their language skillsclass from one group to another to get
and knowledge, students employeddieces of information and they displayed
different kinds of learning strategies liketheir work in the classroom. Moreover,
group /work, getting advice from their though most of the time the teacher
English teacher, reading different kinds offacilitated the group discussion, as a
reference books, asking questions freelygupporter for slow learners, monitor and
preparing themselves before they attengnotivator, he also explained the lesson;
the class, paying attention etc. sometimes used gaped lecture.
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The results of FGD indicated that the approaches in each subject methodology
traditional group stated that though group courses.

and project work helped them to improve2.Teachers’ continuous professional
their English language skills, most of them development should incorporate
learnt English language by paying attention discussions on how to apply
while the teacher was teaching them, constructivist approach in each subject.
listening effectively by sitting in front of 3.Further research is recommended on how
the classroom, reading different kinds of to apply constructivist teaching approach
grammar books, etc. In line with this, the in different subjects.

classroom observation portrayed that in the

case of traditional approach, most of the

time, the teacher arranged the classroONREEFERENCES

designed students’ setting, checks th@anks, J.A. (1997Multicultural

students’ work, determine class rules, Education: Characteristics and
focused to cover the course, depended on Goals. Boston: Allyn and Bacon

his lesson plans. He also directed the

students’ behavior. This idea was supportegohen, A.(1996). &ond language

by Mahony (2003). learning and use strategies:

. _ clarifying the Center  for
The results might be due to the fact that in Advanced Research on Language
the constructivist teaching approach Acquisition University of
students are made to take responsibility for Minnesota, Minneapolis Revised
their learning. They were made to follow Version ’

their own strategy of learning. That is, in
the classroom they were made to freely talkDewey J. (1983).How We Think. A

and discuss with any one they choose in the Restatement  the Reflection of
classroom. Reflective  Thinking to the
CONCL USION E(ll;(;ﬁtlve Process. Boston: DC.
As it is clearly seen in the results of this
study, the experimental group

Hardy and Taylor (1997), Von
Glasersfeld's Radical
Constructivism: A Critical
Review,Science and Education,

6, pp 135-150, Kluwer
.http://www.faculty.londondeaner
y.ac.uk/.../toolbox%20/%2 Jan
2006.

students(taught using constructivist
teaching approach) have shown higher
results in the post-test compared to the
control group students (students taught
using traditional teaching approach). Thus,
from the results of this study, it is possible
to conclude that the constructivist teaching
approach is a more effective method to
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