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Abstract 

The purpose of this study was to investigate the challenges grade eleven English language teachers face in 

implementing active learning in teaching English in the Sidama Region of Ethiopia.  The study employed the 

convergent parallel mixed method design.  It selected 116 English language teachers of grade eleven from 

twelve secondary schools using single-stage cluster sampling.  The researchers collected data using a 

questionnaire and interview.  The study employed a questionnaire of 18 items having a five-point Likert-scale 

that requested participants to indicate their level of agreement and/or disagreement.  We collected the qualitative 

data from ten participants to the point of data saturation.  The study analyzed the quantitative data using 

descriptive statistics, with the help of SPSS version 25.  It analyzed the qualitative data following a grounded 

theory model.  Finally, the study merged together both datasets and interpreted using a side-by-side comparison 

approach.  The finding shows that student, classroom conditions, material, and teacher related challenges are the 

major challenges responsible for ineffective implementation of active learning.  The study recommends 

teachers, the main actors in the teaching and learning process, to update their knowledge and skills in 

implementing active learning and to alleviate the identified challenges.  

  Keywords: Active learning, Challenges, English language, Implementation, Secondary schools 

                                            

1. Introduction 

1.1 Background of the Study  

  Conventional teaching commonly associated with teacher-centered approach is being replaced with an 

approach that places emphasis on active learning and students’ diverse needs (Roessingh & Chambers, 2011). 

This is due to the fact that instructional approaches are changing over time in conjunction with the introduction 

of new curriculum and syllabus in the academic arena favoring active learning (Bonwell & Eison, 1991; 

Misseyanni et al., 2018; Rahman et al., 2022).  The proper implementation of active learning requires more 

classroom time to be spent on active interaction with the content to apply and learn about it through the process 

of engagement (Feldhacker & Feldhacker, 2022).  
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The use of active learning in teaching and learning bridges a need for content by ensuring that hands-on 

and learner-centered instruction occurs in the classroom, while foundational knowledge is provided through 

explanations and readings (Gilboy et al., 2015).  Implementing active learning in teaching the English language 

is an ideal way because it improves speaking, listening, reading, writing, and reflecting skills of students on the 

subject matter being taught. The nature of the subject matter integrates active learning strategies such as 

discussion, role playing, case studies, demonstration, didactic techniques such as lectures and readings, 

individual or group projects and problem-solving activities (Kolb & Kolb, 2017; Merriam & Bierema, 2014). 

These techniques provide an opportunity for students to apply their personal experiences to relevant practice so 

as to construct additional knowledge in a creative way.  This, in turn, impacts leaning positively (Freeman et al., 

2014) by leading to higher levels of student achievement and learning outcome (Hartikainen et al., 2019; Kuh et 

al., 2017).   

The practices of active learning instructional approach supports the role of the teacher as a facilitator. 

Being a facilitator, a teacher acts as a guide by letting the students  learn on their own through the use of 

different active learning techniques (Gilboy et al., 2015; Sequera, 2017).  Also, a teacher encourages and assists 

students’ learning by providing immediate and constructive feedback in the learning process (Rahmane & Al 

Rubaii, 2018).  Thus, a proper implementation of active learning helps students to think creatively (Bakir, 

2011), improves their critical thinking (Prince, 2004; Tedesco-Schneck, 2013), facilitates active construction of 

a knowledge (Cooper et al., 2018), and supports instruction through reflection (Birdwell & Harris, 2022). 

Furthermore, active learning facilitates student-centered learning (Jacobs & Toh-Heng, 2013), encourages 

students to ask questions (Jacobs & Renandya, 2021), and enables them to work in groups (England et al., 2017) 

that finally promotes learner autonomy (Najeeb, 2012).  

          It is essential to find out and handle the challenges that hold back the instructional process.  In the 

educational setting, the term ‘challenge’ refers to any difficulty or obstacle that students and teachers face in the 

teaching and learning process.  Any challenge that constrains teaching and learning process directly hinders the 

proper implementation of curriculum.  Literature suggests that curriculum implementation can be mainly 

constrained by different factors (Aslam et al., 2024; Karakus, 2021).  The first factor goes to teacher and teacher 

training related factors.  These include inadequate professional development, inefficient teaching skills, lack of 

motivation, adherence to outdated teaching methods, and unwillingness to employ active learning.  The second 

one goes to material related challenges, such as the scarcity or lack of instructional materials and resources. 

These show that successful curriculum implementation is heavily dependent on teacher’s expertise and the 

availability of adequate resources.  It is necessary to identify the challenges teachers face in implementing active 

learning in teaching the English language since the delivery of the lessons requires active involvement of 

students.   

The education documents and curriculum frameworks of Ethiopia have placed great emphasis on active 

learning since launching the 1994’s Education and Training Policy (Tena & Motuma, 2024).  Currently, the 

Ethiopian General Education Curriculum Framework (Ministry of Education [MoE], 2020) and the Secondary 

school English language grade eleven syllabus (MoE, 2021) underscore the implementation of active learning.  

They stress that implementing active learning in teaching the English language is one of the core teaching and 

learning strategies.  Furthermore, the new English language students’ textbook of grade eleven is developed in a 

way that enables teachers to use a variety of active learning techniques.  The textbook requires students to 

practice discussions, presentations, individual/pair/group works, debates, dialogues, dramatizations, and 

scenarios across all units.  These techniques provide a variety of learning experiences to students and the 

education system as a whole (Rosier, 2017), improve students’ performance, achievement, and their critical 

thinking skills (Sewagegn & Diale, 2019).  This context provides an opportunity for Ethiopian secondary school 

English language teachers to guide the instruction using active learning techniques, depending on the nature and 

type of the lesson at hand. 
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Therefore, teachers need to implement a variety of active learning techniques properly and consistently 

so as to build their students’ confidence in using the English language.  This, in turn, provides students with 

exposure in the classroom and outside.  It is difficult to carry out different activities and tasks in the English 

textbook of grade eleven unless students develop the culture of active learning.  Considering these, the English 

language teachers are expected to familiarize students with the aforementioned active learning techniques by 

having adequate knowledge and skill about how to implement these techniques.  Such instructional practices 

lead students to involve themselves in higher-order thinking, such as analysis, synthesis, and evaluation (MoE, 

2020). 

 

1.2 Statement of the Problem  

 

English Language is playing a major function in the Ethiopian secondary schools.  The position of 

English in secondary schools has a dual role.  It serves as a medium of instruction for all subjects except local 

language subjects.  It is also a compulsory subject in secondary schools.  Students in Ethiopian secondary 

schools still seem to have inadequate command of the English language.  Besides, secondary school students’ 

learning of English is considerably limited to what they learn in the classroom.  That is to say, most students 

have almost no access to the English language except what they learn in the classroom (Wubalem & Sarangi, 

2019). 

         The key goal of implementing active learning is to bring students into problem solving, to work together 

especially in complex situations that require collaborative efforts, to reflect on jointly, to negotiate meaning, and 

to make them autonomous learners (Vodovozov et al., 2021).  Thus, teachers at all levels of education in 

general, and at secondary schools in particular are expected to implement active learning to attain the desired 

goal.  But researches and experiences have shown that teachers are not implementing active learning properly in 

teaching the English language in Ethiopian schools’ context.  This in turn creates a difference between theory 

and practice (Kefiyalew, 2021; Tesfanesh & Damtew, 2023; Tesfaye & Berhanu, 2015).   

        The English language teachers at selected secondary schools in the Sidama Region were not implementing 

consistently and properly active learning despite the fact that it has become a preferred way.  It requires 

changing the focus from a conventional teacher-centered teaching to a modern student-centered classroom to 

learning.  This problem of inconsistent practice of active learning is still persistent in English language teaching 

classes in the investigated secondary schools in the region.  One of the current researchers observed inconsistent 

implementation of active learning when he was a staff member at secondary schools’ levels.  During his 

observation, most of the teachers opted to use conventional teaching approachs instead of using active learning.  

Thus, it is very important to investigate challenges that hinder the proper implementation of active learning in 

teaching the English language to grade eleven. 

In addition, a few studies conducted abroad and in Ethiopia, but not in the current study setting, around 

the issue of current study also revealed that active learning practices were still low.  For example, a study 

conducted by Rahman et al. (2022) revealed that though active learning has been practiced for decades in the 

education system and has produced positive effects, many teachers are still dominantly practicing traditional 

teacher-centered lectures.  Additionally, other studies conducted around this area revealed that though teachers’ 

perceived active learning positively, they failed to practice it properly (Devira, 2020; Nonkukhetkhong et al., 

2006; Sopantini, 2014; Yusuk, 2020).  Tesfanesh and Damtew (2023) conducted a study to find out key factors 

which affect the implementation of active learning methods at secondary schools in Kambata Tembaro Zone, 

Ethiopia.  Their findings revealed that lack of motivation and interest among teachers to fully accomplish their 

role in teaching, students’ preference of illegal migration rather than attending school, and unsuitable conditions 

in and around the classroom were the factors which affected the implementation of active learning. 

Mulatu and Bezabih (2018) conducted a study to investigate teachers’ perceptions and practices of active 

learning in EFL classrooms in three selected secondary schools in Dawro Zone of Ethiopia.  The findings of the 
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study revealed that most of the respondents perceived active learning positively.  However, their practices of 

active learning were low/poor.  On the other hand, Aschalew (2013) reported that lack of skills in selecting a 

variety of methods among teachers was the major factor that affects the implementation of active learning.  

Moreover, Amare and Dagnew (2020) conducted a study to examine teachers’ perceptions and practices of 

active learning strategies utilization at Yilmana Secondary School in Ethiopia.  Their findings indicated that the 

school teachers’ practices of active learning were found to be low.   

The current study differs from the above ones in many ways.  Firstly, most of the above studies focused 

on teachers’ perceptions and practices of active learning excluding the variable challenges.  Secondly, none of 

the above studies, especially those carried out in Ethiopia, were conducted in the present study setting. This 

shows that the current study setting has not been studied yet (contextual gap). Thirdly, in conducting the current 

study, a large number of participants and schools were included to obtain a rich data.  In the case of previous 

studies, there were methodological and data gaps.  This is due to the fact that the above reviewed studies tended 

to employ quantitative method.  This, in turn, led those reviewed studies to lack qualitative data to address the 

variable under study.  Fourthly, the above studies fail to address assessment/ examination related challenges in 

implementing active learning.  Finally, none of the above studies identified the most determinant challenge(s) 

that hinder the implementation of active learning, but this did.  

Thus, the major objective of the study was to investigate the challenges grade eleven English language 

teachers face in implementing active learning in teaching the English language at selected secondary schools in 

Sidama Region of Ethiopia.  It investigated the challenges contributing to the poor implementation of active 

learning in teaching the English language in relation to the broad perspectives, such as teacher, student, 

classroom conditions, time, materials, and assessment in detail in the current study setting.  The study has  

formulated the following general research question: ‘What are the challenges grade eleven English language 

teachers face in implementing active learning in teaching the English language at selected secondary schools in 

Sidama Region of Ethiopia?’  The study also set the following specific research questions: 

 

1. What are student related challenges faced in implementing active learning in teaching the English 

language to grade eleven students in Sidama Region?  

 

2. What are classroom conditions and material related challenges faced in implementing active learning 

in teaching the English language to grade eleven students in Sidama Region?  

  

3. What are teacher related challenges faced in implementing active learning in teaching the English 

language to grade eleven students in Sidama Region?   

 

4. What are time and assessment related challenges faced in implementing active learning in teaching the 

English language to grade eleven students in Sidama Region?   
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2. Literature Review 

2.1 Active Learning 

Although different scholars and researchers define the term ’active learning’ in different ways, its central 

focus is student-centeredness.  According to Bonwell and Eison (1991), active learning is an approach of 

instruction involving students in doing things and thinking about what they are doing.  They suggest a spectrum 

of activities to promote active learning, ranging from very simple (for example, pausing lectures to allow 

students to clarify and organize their ideas by discussing with neighbors) to more complex (for example, using 

case studies as a focal point for decision-making).  Also, Bishop et al. (2014) defined active learning as teaching 

techniques that enhance students’ learning experience and provide them with greater control over their academic 

learning.  Other researchers and scholars also delineate active learning as an approach by which students are 

engaged in their own learning other than taking notes and following directions (Christenson et al, 2012; 

Freeman et al., 2014; Pekrun  & Linnenbrink-Garcia, 2012; Philp & Duchesne, 2016; Reeve, 2012; Taylor & 

Parsons, 2011).  Thus, the above concepts of active learning show that it is an approach to instruction which 

engages students in the process of learning through activities and/or discussion in a class, as opposed to 

passively listening to a teacher.  For this, the teacher acts as a facilitator by converting the learning into a 

meaningful process. 

 

2.2 Theoretical Background of the Study      

Active learning is an instructional approach that builds on constructivist learning theory.  This theory 

posits that individuals learn through building or constructing their own knowledge, connecting new ideas and 

experiences to existing knowledge and experiences to form new or enhanced understanding (Patil & Kamerikar, 

2020; Vodovozov et al., 2021; Vygotsky, 1962).  Thus, the approach demands students’ efforts to actively 

construct their knowledge.  This concept is supplemented by the activities, such as working with other students 

on projects during class, making a presentation, asking questions or taking part in discussions, working with 

other students outside of classroom on assignments, discussing ideas from a material with others outside of class 

and tutoring peers (Carr et al., 2015).   The students’ participation in the activities enables them to build a new 

knowledge and skills (Freeman et al., 2014).  Being based on learning and social constructivist theories, active 

learning aims to promote students’ interest and responsibility in the construction of their own knowledge 

through concrete experience (Vodovozov et al., 2021).  Active learning should be implemented for a number of 

reasons in the teaching and learning process.  To begin with, active learning enables the continuous development 

of students in the classroom through systematic classroom assessment (Ali et al., 2018; Moktar et al., 2018).  In 

addition, it maximizes a student’s potential so as to achieve satisfactory learning results (Stevani & Feadani, 

2019).  Moreover, it improves students’ understanding of a subject matter at hand (Wiliawanto et al., 2019).  

Thus, active learning makes learning to be more memorable and meaningful throughout life (Rahman et al., 

2022; Suherman et al., 2021).  Hence, taking in to these pedagogical benefits of active learning, teachers need to 

practice it in their instruction.   
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2.3 Conceptual Framework of the Study  

 

 

 

    Figure 1: Conceptual Framework of the Study (Own Elaboration) 

 

The conceptual framework (Fig.1) shows that active learning implementation can be mainly challenged 

by different factors related to student, material, teacher, assessment/exam, time, and classroom conditions.  To 

minimize these challenges, teachers need to develop positive perceptions towards the concept of active learning, 

ways of practicing it, and methods of dealing with the challenges they face during implementation.  In the first 

place, teachers need to be committed to put their theoretical knowledge into practice. This practice, in turn, 

enables them to bring real life situations to classroom context.  Hence, they can do this by creating and adapting 

different situations that enable students to be engaged in the teaching and learning process.  To this end, 

developing positive perceptions towards active learning, employing active learning frequently, and handling the 

challenges teachers face in implementing active learning are very helpful to the full implementation of active 

learning in teaching/learning the English language.  

 

3. Materials and Methods 

 

3.1 The Setting and Design of the Study           
[ 

 

The study was conducted at twelve public secondary schools in Sidama National Regional State of 

Ethiopia, which is about 273 km from the capital, Addis Ababa.  The researchers employed the convergent 

parallel mixed method design to conduct the study.  This design enabled the researchers to collect qualitative 
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and quantitative data in parallel, to analyze separately, and then to merge the findings together during the 

interpretation stage (Creswell, 2014).  The design promoted methodological triangulation (using more than one 

method) to investigate the problem under study (Clark & Creswell, 2008).  The triangulation increased the 

validity and reliability of the findings by decreasing the deficiencies that come from using any single method. 

Thus, the study assumed a mixed research approach throughout the data collection, analysis, and interpretation 

stages of the study.    

 

3.2 Participants    

   The participants of the study were 116 English language teachers of grade eleven at 12 selected 

secondary schools in the Sidama region of Ethiopia.  These schools were selected from the five regional state’s 

administrative units called zones, which were taken as cluster centers.  Accordingly, Tabor, Adare Millenium, 

Tulla, and Loke schools were selected from the Hawassa City Administration.  Further, Shamana Kadida and 

Dila Anole were selected from the Northern Sidama Zone.   Moreover, Yirgalem and Aposto schools from the 

Central Sidama Zone, Bona School from the Eastern Sidama Zone, and Teticha, Bursa and Tugo schools were 

selected from the Southern Sidama Zone.  Thus, the study applied random cluster sampling to select schools 

from each zone because it enabled them to select some targeted groups, such as schools randomly (Dorneyi, 

2007).  According to data obtained from Sidama Region Education Bureau, there are about 500 English 

language teachers in 97 public secondary schools in the region.  Among them, 116 (23.2%) teachers from 12 

(12.4%) schools were selected.  All the available grade eleven English language teachers in these twelve 

randomly selected schools were taken using single-stage cluster sampling.  This stage allows researchers to 

collect data from all units within the selected clusters (Thomas, 2023).  

Accordingly, 116 English language teachers of grade eleven from the above-mentioned schools 

participated in the questionnaire filling.  Finally, for a face to face interview, the study selected ten teachers 

purposively based on their qualification and experience.  The researchers selected only grade eleven English 

language teachers for two reasons.  The first reason is it aimed to obtain detailed, rich, and consistent data from 

the same grade level across all schools.  The second one is related to the new curriculum. That is, when the 

researchers collected the data for this study, the current curriculum was being piloted only at grade eleven.   

3.3 Instruments 

The researchers employed two data gathering instruments: questionnaire and interview.  The study used 

the questionnaire to gather quantitative and qualitative data regarding the challenges English language teachers 

are facing in implementing active learning to teach the language.  The questionnaire had two parts.  The first 

part requests demographic background of the respondents, such as sex, age, qualification, teaching experience 

and workload.  The second part of the questionnaire elicits data on the challenges respondents face in 

implementing active learning in teaching the English language.  This part requests the participants to indicate 

their level of agreement/disagreement with a particular item using a five-point Likert scale, such as strongly 

agree, agree, undecided, disagree, and strongly disagree.  Regarding the data elicitation items, eighteen closed-

ended questionnaire items were used.  In addition, one open-ended item was used to elicit qualitative data.  The 

instruments were prepared in the English language as the participants of the study were English teachers.     

        The structure and content of the items focus on challenges related to students, classroom conditions and 

materials, teacher, and time and assessment/exam in implementing active learning.  The researchers adapted the 

questionnaire items from the relevant sources to the study objectives (Dagnew, 2023; Moges, 2007; Taye, 2008;   

Yusuk, 2020).  The validity of the questionnaire items were ensured by obtaining comments from the research 

supervisors and senior colleagues from the field.  The study conducted a pilot test and checked for the reliability 
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of the questionnaire items prior to collecting the main data.  The study applied Cronbach alpha to measure the 

reliability of the questionnaire items; the coefficient of the reliability of the items was 0.883, which is highly 

acceptable (Aithal & Aithal, 2020).   
The study carried out interviews with ten teachers to triangulate and cross-validate the quantitative data.  

The interview was conducted in English through audio recording which was accompanied by note-taking and 

later transcribed into text.  We spent a minimum of ten minutes with each interviewee and collected the data 

until the data saturation point was reached— no longer new information and insights emerged from the 

interviewees.  Kumar (2011) describes this point as an important indicator of qualitative data validity, and 

determines the sample size in qualitative inquiries.  In general, using these two tools (questionnaire and 

interview) helped the researchers to triangulate and cross-validate both datasets (Cohen et al., 2007; Creswell, 

2009). 

 3.4 Procedures of Data Collection         

    

          The study followed the following procedures when conducting the current study.  First, the principal 

researcher set the objective of the study and research questions. Next, he identified the study design (convergent 

parallel mixed method design) and data gathering tools (questionnaire and interview).  In the third place, he 

selected the participants of the study (116 teachers from 12 schools).  Following that he distributed and 

collected the questionnaire (offline system) after getting approval from the ethical committee.  After this, he 

conducted the interview using audio recording, took note, and transcribed the data into text.  Finally, he 

analyzed, discussed, concluded, recommended, and reported the findings. 

 

3.5 Methods of Data Analysis       

The study analyzed the quantitative (questionnaire) and qualitative (interview) data and interpreted them 

jointly.  It analyzed the quantitative data using descriptive statistics, such as frequency, percentages, and mean 

scores, with the help of SPSS version 25.  The following cut-off points were used in a five-point Likert-scale to 

determine the mean value of each item.  The cut-off points were adjusted primarily by subtracting the lowest 

scale from the highest one; that is, 5-1=4.  Then, on each side of the scale, 0.8 was added, which was found by 

dividing four to five (4/5).  Accordingly, the cut-off points have been interpreted as: 1.00 to 1.80= strongly 

disagree; 1.81 to 2.60= disagree; 2.61 to 3.40= undecided; 3.41 to 4.20= agree, and 4.21 to 5.00= strongly 

agree.  Thus, the cut-off points where the mean value lies determine the majority of respondents’ agreement to 

each item (Nemoto & Beglar, 2014; Yuso et al., 2020).  Conversely, the study analyzed the qualitative data 

following the three stages or coding procedures the grounded theory model recommends.  The first stage is open 

coding where the researchers breake down the obtained data into units of meaning in the form of words and 

phrases.  The second stage is axial coding, where the researchers re-examine the main and subcategories from 

axial coding.  The third stage is the core category which interlaces the emerging themes and categories through 

selective coding (Chun Tie et al., 2019; Strauss & Corbin, 1998).  Finally, the study merged both data types 

during interpretation by following a side-by-side comparison approach (Creswell & Creswell, 2018).  

   3.6 Ethical Issues   

           This study was approved by the Ethics Committee of Hawassa University, College of Social Sciences 

and Humanities, Ref. No. CSSH/57/2023.  In addition, the study obtained informed consent from the study 

participants. The study maintained confidentiality and anonymity of the interviewees by removing information 

related to personal identification.  To do so, the respondents were told not to mention their names.  Moreover, 
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during data analysis, the study applied codes such as ‘Resp1’ for Respondent 1, ‘Resp2’ for Respondent2 

instead of the interviewees’ real names. 

4. Results 

4.1 Challenges in Implementing Active Learning 

The responses, regarding the challenges teachers face in implementing active learning in teaching the 

\English language, obtained through questionnaire and interview are categorized in to four.  These are student 

related, classroom conditions and material related, teacher, and time and assessment related challenges.  Thus, 

the questionnaire and the interview results are analyzed and presented one after another in subsequent sections. 

Regarding the demographic information of the 116 participants, 91 (78.45%) of the respondents were male, and 

25 (21.55%) of them were female teachers.  In relation to their qualification, 79 (68.1%) of the respondents 

were BA/BEd. degree holders and 37 (31.9%) of them had MA/MEd. degree. Moreover, their teaching 

experiences reveal that the sample population was inclusive of novice or beginner and experienced teachers. 

Keys: 5. SA-Strongly agree, 4. A-Agree, 3. UD-Undecided, 2. DA-Disagree,  

          1. SD-Strongly disagree, F-Frequency of the responses, M.-Mean Value of the item  

 
Table 1 

 Student related challenges in implementing active learning      

No Items: 

Active learning 

implementation  in 

teaching the English 

language can be 

challenging because of: 

   Responses 

SA A UD DA SD Total M 

F % F % F % F % F % F % 

1 students’ lack of interest in 

active learning 

33 28.4 42 36.2 16 13.8 22 19.0 3 2.6 116 100 3.69 

2 some students’ dominance 

during group activities 

29 25.0 57 49.1 12 10.3 15 12.9 3 2.6 116 100 3.81 

3 students’ expectations of 

teachers to be good lecturers 

23 19.8 47 40.5 19 16.4 25 21.6 2 1.7 116 100 3.55 

4 students’ lack of motivation 

to participate in active 

learning 

21 18.1 46 39.7 29 25.0 16 13.8 4 3.4 116 100 3.55 

5 students’ perception of 

active learning as an 

ineffective approach 

22 19.0 35 30.2 30 25.9 20 17.2 9 7.8 116 100 3.35 

                                                                                                                                 Grand Mean Score 3.63 

       Source: Authors’ Work (2024) 

Keys1: SA= 4.21-5.00, A= 3.41-4.20, UD= 2.61-3.40, DA= 1.81-2.60, SD= 1.00-1.80 

                                                            
1  Mean values of items 
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As evidenced in the above table, 74.1% (25%+49.1%) of the respondents agreed that implementing 

active learning in teaching the English language can be challenging because of some students’ dominance 

during group activities (M=3.81).    Further, 64.6% of the respondents agreed that (M=3.69) lack of motivation 

to participate in active learning affects the implementation of the same.  Also, 60.3% of the respondents agreed 

that  active learning implementation  can be challenging due to students’ expectations of teachers to be good 

lecturers (M=3.55).  Similarly, 57.8% respondents also agreed that students’ lack of motivation to participate 

can be a challenge for active learning implementation (M=3.55). On the other hand, the mean value of the last 

item (M=3.35) showed that the majority of the respondents could not decide whether ‘students’ perception of 

active learning as an ineffective approach’ challenges active learning’s implementation   in teaching the English 

language.  The calculated grand mean score of the above five items, which is 3.63, disclosed that the majority of 

the respondents agreed that four out of the five factors, challenge the implementation of active learning in 

teaching the English language.   These factors are some students’ domination during group activities, students’ 

lack of interest and motivation in active learning, and students’ expectations of their teachers to be good 

lecturers.  

The result emerged from the responses of the interview items also revealed that student related 

challenges constrain teachers from implementing active learning in teaching the English language.  According 

to responses given by Resp1, students’ lack of interest and motivation to take part in instructional process 

actively were one of the major challenges teachers face while implementing active learning.  The respondent 

further added as follows:    

Some of the major challenges I face while employing active learning techniques in teaching the English language 

are lack of interest and motivation among students to engage in teaching and learning process. They always 

expect of me to explain everything to them. Most of [the] students in the classroom always preferred to listen and 

take notes (Resp1). 

Similarly, Resp3 replied that students’ being shy, fear of making mistakes, as well as preferring to use 

local languages instead of using the English language were the major challenges he/she faces during instruction. 

Resp5 also responded that the students’ limited knowledge, skills and experiences in using the English language 

from the beginning of early grade levels were other challenges. As to the responses of Resp8, students’ 

preference of their teachers to teach them using lecture or explanation technique only was another challenge 

he/she faces in implementing active learning.  
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Table 2 

 Classroom conditions and material related challenges in implementing active learning 

No Items: 

Active learning 

implementation  in 

teaching the English 

language can be 

challenging because of: 

   Responses 

SA A UD DA SD Total M 

F % F % F % F % F % F % 

6 large number of students in 

a classroom 

59 50.9 26 22.4 11 9.5 14 12.1 6 5.2 116 100 4.02 

7 difficulties in managing the 

classroom 

46 39.7 27 23.3 8 6.9 27 23.3 8 6.9 116 100 3.66 

8 unsuitability of seats in the 

classroom 

31 26.7 28 24.1 15 12.9 34 29.3 8 6.9 116 100 3.34 

9 lack of materials or 

equipment needed to 

support active learning 

54 46.6 37 31.9 8 6.9 14 12.1 3 2.6 116 100 4.08 

10 lack of suitability among 

activities and exercises in 

textbooks to foster   active 

learning 

17 14.7 41 35.3 16 13.8 35 30.2 7 6.0 116 100 3.22 

                                                                                                                                 Grand Mean Score 3.66 

Source: Authors’ Work (2024) 

 

Table 2 presents five items that were intended to collect data about classroom conditions and material 

related challenges in implementing active learning in teaching the English language.  As it could be seen, 73.3% 

of the respondents agreed that large number of students in a classroom challenges active learning 

implementation (M=4.02).  In addition, 63% (M=3.66) of the respondents agreed that active learning 

implementation creates difficulties in managing the classroom.  Moreover, 50.8% of the respondents showed 

their agreement towards the item that unsuitability of seats in the classroom challenges the implementation of 

active learning though the mean value of this item, 3.34, depicted that the larger part of the respondents 

undecided to the same item.  

Furthermore, in the same table, 78.5% of the respondents agreed that lack of materials or equipment 

needed to support active learning hinders the implementation of active learning (M=4.08).  Lastly, despite 50% 

of the respondents agreeing that lack of suitability among activities and exercises in textbooks to foster active 

learning challenges the implementation of active learning in teaching the language, the computed value of the 

item, 3.22, denotes greater part of the respondents were undecided to the item.  To encapsulate the above 

responses, the computed grand mean score of the above five items is 3.66.  This revealed that the majority of the 

respondents agreed that classroom conditions and material related challenges such as, large number of students 

in a classroom, and difficulty in managing the classroom and lack of materials were the major challenges that 

held back the teachers not to implement active learning properly in teaching the English language to grade 

eleven students.     

          The interview results also support the above questionnaire’s results.  Most of the interviewees’ responses 

revealed that classroom conditions related challenges such as large class size and unsuitability of seats i.e. being 

fixed have their own role in hindering the proper implementation of active learning.  In relation to this, Resp2 

explained that unsuitability of the chairs and tables in the classroom was one of the challenges in implementing 

active learning.  Likewise, Resp3 responded that large class size hinders the implementation of active learning. 

Similarly, Resp6 further elaborates the same challenge as follows:  
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In the classroom, it is very difficult to implement different active learning techniques in teaching and learning. 

For example, to make students to work in small groups, the organization of tables and chairs is not suitable. This 

sitting arrangement problem is very common not only in my classroom but also in my school too. This is due to 

there are large number of students in each classroom (Resp6).  

      The other respondent also further explained that large class size was the major problem that challenges 

active learning implementation in teaching/learning as follows:  

 According to the standard of classroom-student ratio in Ethiopian secondary schools, no more than 50 or 60 

students in a class are allowed. Despite the set standard, I have more than 80 or 90 students in my classes. Due to 

large class size, the sitting arrangement is not conducive to arrange students in to groups so as to practice 

different active learning techniques. This also creates inconvenience to group students and to give them a role 

(Resp9).  

Additionally, material related challenges obstruct the teachers from implementing active learning. 

During the interview, Resp3 and Resp5 explained that mainly the shortage of textbooks and supplementary 

resources, such as audio, reference books, video and other visuals are challenging them not to implement active 

learning in teaching the English language respectively.  In line with this, Resp7 further explains the challenges 

in implementing the active learning as follows:      

The major challenge I face in implementing active learning is the shortage of textbooks. Since the new curriculum 

textbooks are not distributed to our school, even I myself use the softcopy of the textbook. It is difficult to use the 

varieties of active learning techniques to teach the language. I teach grammar and vocabulary lessons by using 

lecture method. Due to this, most of the time, I prefer lecturing (Resp7).   

Resp10 also further elaborates this challenge as follows:   

As a result of the shortage of textbooks and supplementary materials in a classroom, I write notes and exercises 

on the blackboard for students so as to copy from. I do this whenever I get into a classroom. Spending much time 

on note giving and explanation in turn limits active learning implementation. 

This result showed that classroom conditions and material related challenges, such as large class size and 

lack of textbooks are the most determinant problems, with the highest mean score (3.66), that hinder teachers 

from implementing active learning in teaching the language.   
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Table 3 

 Teacher related challenges in implementing active learning 

N

o 

Items 

Active learning 

implementation in 

teaching English 

language can be 

challenging because of: 

   Responses 

SA A UD DA SDA Total M 

F % F % F % F % F % F % 

11 teachers’ tendency to use 

conventional/ teacher-

centered approach 

34 29.3 46 39.7 13 11.2 21 18.1 2 1.7 116 100 3.77 

12 teachers’ lack of the 

relevant knowledge due to 

inadequate training about 

active learning 

33 28.4 30 25.9 17 14.7 24 20.7 12 10.3 116 100 3.41 

13 teachers’ lack of the 

relevant skill due to 

inadequate training about 

active learning 

32 27.6 32 27.6 13 11.2 30 25.9 9 7.8 116 100 3.41 

14 teachers’ negative 

perception about active 

learning approach due to 

inadequate training 

9 7.8 35 30.2 34 29.3 24 20.7 14 12.1 116 100 3.01 

15  teachers’ lack of interest 

in active learning 

11 9.5 25 21.6 30 25.9 36 31.0 14 12.1 116 100 2.83 

 Grand Mean Score 3.29 

Source: Authors’ Work (2024) 

Table 3 presents teacher related challenges that affect the implementation of active learning in teaching 

the English language.  Accordingly, 69% (M=3.77) of the respondents agreed that teachers’ tendency to use 

conventional or teacher-centered teaching approaches challenges active learning implementation.  Also, 55.2% 

and 54.3% (M=3.41 each) of the respondents respectively agreed that teachers’ lack of the relevant skill and 

knowledge due to inadequate training about active learning affects its implementation.  On the other hand, the 

mean values of the items (M=3.01 and 2.83) respectively revealed that most of the respondents were undecided 

regarding the items that teachers’ negative perception and lack of interest in active learning affect the 

implementation of active learning in teaching the English language. The grand mean score of the five items, 

3.29, showed that the majority of the respondents opted to be undecided that the above mentioned teacher 

related challenges affect the implementation of active learning in teaching the English language. 

Though the questionnaire’s mean score of this category showed the respondents being neutral on teacher 

related challenges, the responses obtained through interview items revealed that teacher related challenges 

hinder the English language teachers from implementing active learning.  In responding to the interview, Resp1 

explained that the teachers’ preference to use a teacher-centered teaching approach dominantly challenges them 

not to implement active learning properly.  The Resp1 further elaborated as follows: 

One of the challenges teachers face in implementing active learning in teaching the English language is most of 

the teachers themselves use teacher-centered approach dominantly. Teachers do most of the activities by 

themselves. As that time, they consider students know nothing. That is the wrong perception and it has to be 

corrected (Resp1). 
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  Also, as to the response of Resp4, some teachers lack commitment to implement active learning in 

teaching and learning process.  Resp6 also explained another challenge related to teachers as some teachers have 

the gap to implement active learning properly. 

 
Table 4 

 Time and assessment related challenges in implementing active learning 

N

o 

Items 

Active learning 

implementation in 

teaching English 

language can be 

challenging because 

of: 

   Responses 

SA A UD DA SDA Total M 

F % F % F % F % F % F % 

16 shortage of allotted 

time to practice active 

learning in classroom 

40 34.5 40 34.5 15 12.9 19 16.4 2 1.7 116 100 3.84 

17 shortage of time for 

planning active learning 

36 31.0 30 25.9 12 10.3 30 25.9 8 6.9 116 100 3.48 

18 the pressure of poor 

assessment system 

(being based on 

memorization) 

21 18.1 43 37.1 26 22.4 24 20.7 2 1.7 116 100 3.49 

                                                                                                                            Grand Mean Score 3.60 

                                                                                                          Overall Grand Mean Score 3.55 

Source: Authors’ Work (2024) 

       As it is presented in Table 5,  69% of the respondents agreed that shortage of allotted time to practice active 

learning in the classroom challenges the implementation of active learning in teaching the English language 

(M=3.84).  Regarding the item that asked the respondents whether the shortage of time for planning challenges 

active learning implementation, 56.9% of them agreed (M=3.48).  In responding to the item that requested them 

to indicate their agreement whether the pressure of a poor assessment system hinders the implementation of 

active learning,   55.2% of the participants agreed (M=3.49). Thus, time related challenges such as shortage of 

allotted time for planning as well as to practice active learning, and the pressure of poor assessment system in 

the classroom challenge the implementation of active learning in teaching the English language for grade 

eleven. The grand mean score of this category, 3.60, depicted that the majority of the respondents agreed that 

the above-mentioned challenges related to shortage of time and the pressure of poor assessment system 

contribute to low implementation of active learning in teaching the language. 

       The responses to another interview item also confirmed that time related challenges are holding back 

teachers from implementing active learning.  Active learning implementation in teaching and learning needs 

enough time to plan and to deliver a particular lesson by using a specific active learning technique.  In line with 

this, Resp2 and Resp4 forwarded that the shortage of time to cover textbooks and to fully complete the activities 

according to the instructions in the textbook are the major challenges they face in implementing active learning 

in teaching the English language respectively.  Also, Resp8 added that even school leaders want teachers to 

cover the portion of the textbook within the given time.  To do so, teachers are forced to use lectures or 

explanations rather than engaging students to participate in the teaching and learning process.   Due to this, time 
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related challenges hinder teachers from practicing active learning in teaching the language to aforementioned 

grade level.      

Another interview response also confirmed that loosely connected assessment and examination 

techniques affect the implementation of active learning.  This problem exists because students already know that 

they are not going to be directly assessed on skills such as listening, speaking and writing on the National 

University Entrance Examination.  Obviously, most of the contents and/or skills usually covered in examination 

are grammar and vocabulary in passages.  For that matter, students always prefer to focus on grammar lessons 

even if they are not good at it.  In line with this, Resp8 further describes assessment and examination related 

challenges deter the implementation of active learning as follows:        

Relatively, 80-90% of the questions in the National University Entrance Examination focus on grammar and 

vocabulary. The remaining percent is about reading comprehension. Thus, there is no room for listening, 

speaking and writing skills. Because of this, students select topics and suggest for teachers to teach them in the 

class.  Such students’ intention shows that they are not interested to take part in active learning (Resp8).    

The above result revealed that time and assessment related challenges, such as shortage of time for 

planning and implanting active learning and poor assessment system hinder teachers from implementing active 

learning in teaching the English language.   

To conclude, the overall grand mean of the 18 items is 3.55.  This indicates that the majority of the 

respondents agreed to the items that presented the challenges in the afore-mentioned tables.  Likewise, the 

results obtained through interview items were in line with those challenges.  Thus, the challenges that hinder the 

proper implementation of active learning were categorized in relation to student, classroom conditions and 

material, teacher, time and assessment.     

5. Discussion 

The major objective of the study was to investigate the challenges teachers face in implementing active 

learning in teaching the English language to grade eleven.  The study also intended to answer the following 

research question: ‘What are the challenges grade eleven English language teachers face in implementing active 

learning in teaching the English language in Sidama Region of Ethiopia?’ To answer this question, the study 

used questionnaires and interviews. Hence, the overall grand mean value of the results of the eighteen 

questionnaire items was 3.55.  This indicated that student, classroom conditions and materials, time and 

assessment, and teacher related challenges are responsible for ineffective implementation of active learning. 

These challenges are discussed below one-by-one based on specific research questions mentioned so far in 

brief. 

The first specific research question set was, ‘What are student related challenges faced in implementing 

active learning in teaching the English language to grade eleven students in Sidama Region?’   According to the 

questionnaire and interview results, one of the major constraints responsible for ineffective implementation of 

an active learning approach in teaching the English language was student related challenges.  These challenges 

are students’ poor English language background, lack of interest and motivation, a habit of expecting an 

explanation from their teachers, and some students’ dominance during group work.  The findings of this study 

coincide with the findings of Dereje et.al (2022).  Their study reported that students’ low level of linguistic and 

academic competence, lack of interest and motivation, students’ disturbance of their friends and talking out of 

the topic, and students’ lack of a positive attitude towards active learning affected the implementations of active 

learning.  The same study also added that students’ preference to use their first language instead of English 

during discussion and reflection were the major challenges that constrain active learning implementation.  

Likewise, students' lack of self-efficacy (Bahanshal, 2013) and lack of interest and motivation to participate in 

classes (Fikadu, 2018) contributed to the challenges.  Furthermore, the findings of Berhane (2019) and Mebratu 
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(2015) disclosed that most Ethiopian secondary school students are frustrated and lack confidence in using the 

English language during classroom interactions. 

The second specific research question was, ‘What are classroom conditions and material related 

challenges faced in implementing active learning in teaching the English language to grade eleven students in 

Sidama Region?’  According to the findings of the study, other barriers of active learning implementation are 

classroom conditions and material related challenges.  Classroom conditions related challenges mainly 

comprise a large number of students (large class size) in the classroom. Coupled with unsuitable seats in the 

classroom, large class size makes classroom management difficult for teachers.  According to Bahanshal 

(2013), large classes are those with a specific number of students that teachers cannot handle and resources are 

not enough to facilitate the instruction.   In line with this, the findings of different studies revealed that large 

class size and lack of suitable facilities in the classroom challenge the proper implementation of active learning 

(Fikadu, 2018 & Dereje et al, 2022).  Their findings disclosed that the existence of a large number of the 

students and unsuitability of seats in the classroom challenges the implementation of active learning.  Students 

in large classes were also seen as inactive in the classroom teaching and learning.  They also did not actively 

involve themselves in some techniques of teaching and learning activities unless they were forced to do so. 

Regarding to material related challenges, lack of textbook and supplementary materials were also 

challenges contributed to teachers’ low implementation of active learning. Due to the fact that there is a 

shortage of textbook, students are not getting access to textbooks. The research findings of Dereje et al (2022) 

also confirmed that lack of sufficient teaching materials such as textbooks and teaching aids limits the practices 

of active learning.  

The third specific research question was, ‘What are teacher related challenges faced in implementing 

active learning in teaching the English language to grade eleven students in Sidama Region?’  According to the 

findings of the present study, teacher related challenges affected the implementations of active learning.  These 

include teachers’ preference and tendency to practice teacher-centered teaching over active learning, lack of 

relevant knowledge and skill about active learning, and inadequate training.  This result was supported by the 

findings of Kefiyalew (2021).  According to his findings, teachers’   lack of planning and lack of proper skill to 

practice different active learning  techniques due to lack of pre-service training hindered the implementations of 

active learning.  His study also revealed that inadequacy of in-service training on teaching approaches hindered 

teachers from implementing active learning.  In the same way, Fikadu (2018) reported that low commitment of 

teachers, teachers’ low interest towards the teaching profession, and high tendency to use conventional teaching 

such as lecture and explanation hinder active learning implementation.  Most teachers’ lack of understanding on 

a holistic concept of active learning, less intention to build students’ understanding on language learning, and 

loss of the concept of active learning in translating the term into their teaching practices are also hindered the 

practice of active learning.  This is due to the fact that they (teachers) define the term based on their own 

understanding and not on the basis of what the experts thought (Sopantini, 2014).  As to the findings of Jha 

(2013), the teachers’ ineffective instructional approaches and practices have contributed to the challenges.  

Similarly, the study of Bahanshal (2013) found that the negative perception of teachers towards participatory 

teaching and learning strategies, previous training orientation, problems of coordination, delays, confusion, and 

too rapid implementation to cover the textbook were the major challenges the English language teachers are 

encountering in implementing active learning.  

The fourth specific objective of the study was, ‘What are time and assessment related challenges faced in 

implementing active learning in teaching the English language to grade eleven students in Sidama Region?’ 

According to the results of this study, time and assessment related challenges were also identified as hindrances 

limiting the proper implementation of active learning in teaching the language.  Enough time is needed to plan, 
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to implement, and to assess the language lesson.  This finding is consistent with the findings of Kheladi (2021). 

According to the results of the study, the English language teachers do not give much emphasis to practice 

active learning.  Rather they focus on how to complete or cover the students’ textbook on time by any means. 

Due to this, he concluded that English teachers in Ethiopian high schools are text oriented rather than equipping 

learners with necessary competence by promoting active or participatory teaching and learning techniques. 

Fikadu (2018) also reported that shortage of time to practice different active learning techniques in teaching the 

English language challenges active learning implementation. 

Accordingly, the connection between assessment and teaching the English language is expected to be 

directly correlated since it affects the instruction process.  In other words, teaching and assessing are the two 

sides of a coin.  The research findings of Kitaw (2017) matches with the findings of the current study regarding 

assessment related challenges.  He reported that the assessment technique teachers use to assess students is not 

closely related as it is desired in the goals of English learning.  His research findings reported that teachers 

teach the language for the test, provide irrelevant and untimely feedback, give substandard assessment, apply 

the techniques that lack dynamism, and use loosely connected assessment to the language competence and 

skills students want to develop.  Supporting this, Rust et al. (2005) state that students engage in either deep or 

surface learning in the way they will be assessed.  As to Cheewakaroon (2011), the English teaching classroom 

is affected by the exam oriented approach to teaching and learning.  As part of the constructivist theory of 

learning, Xamaní (2013) also states that teaching, learning and assessment processes should be integrated in 

such a way that these are done in active learning  to promote students’ learning, not just for grading or 

judgment purposes.  This shows that, assessment has a backwash effect in the teaching and learning process. 

The findings of this study hold the following significances.  Investigating the challenges English 

language teachers’ face in implementing active learning intends to alleviate the constraints that affect students’ 

engagement in the instructional process.  In other words, the insights gained from the study contribute to 

enhancing teachers’ practices and leads to improved instruction and students’ engagement.  Furthermore, the 

findings of the study identified classroom conditions (particularly large number of students in a classroom) and 

material (lack of materials needed to support active learning) related challenges as the most determining 

challenges in implementing active learning in the English language teaching classes.  Thus, the findings of the 

study provide information for the Ethiopian Ministry of Education and Sidama Region Education Bureau.  

These bodies should provide capacity building training on how to employ different active learning techniques.  

They should also make accessible textbooks to students that enable teachers to handle the challenges they face 

during active learning implementation. 

Regardless of its significance, the study had some limitations.  The first limitation was the inclusion of 

teachers only as study participants.  The study did not include students since its major intention was to find out 

challenges teachers face during active learning implementation.  Second, the study focused on 

challenges/problems that challenge active learning implementation.   
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6. Conclusion 

There are different challenges that teachers face in implementing active learning in teaching the English 

language to grade eleven at twelve selected secondary schools in Sidama Region, as revealed by the current 

study. These challenges are linked to student, classroom conditions and material, time and assessment, and 

teacher themselves.  The findings of the study revealed that the most determinant challenges are related to 

classroom conditions and materials.  Specifically, the large number of students in a classroom and lack of 

teaching materials needed to support active learning were identified as the most pressing challenges in 

implementing active learning in teaching the English language to grade eleven.  Thus, the English language 

teachers need to handle these challenges by practicing appropriate active learning techniques that suit the lesson 

at hand.     

6. Recommendations 

 

The researchers of the current study would like to suggest the following recommendations to alleviate 

the challenges in implementing active learning.  First, the English language teachers need to play the role of 

facilitation in the teaching and learning process.  Also, they need to employ appropriate active learning 

techniques to overcome the challenges related to large class size.  By doing so, teachers can raise the interest 

and motivation of students to take part in the lesson.  Additionally, the teachers need to consider wise use of 

time in planning and implementing active learning by focusing on what lesson(s), which technique(s) to employ 

in each lesson, and how much time to spend in teaching such lessons.   Moreover, the government needs to 

provide refreshment training for teachers to equip them with necessary knowledge, skill and attitude so as to 

curb the reported challenges.  It is also the Ethiopian government’s duty to make teaching materials, especially 

textbooks accessible to students.  Addressing these issues would help teachers to challenge the challenges they 

face while implementing active learning. 

The researchers of the current study also would like to suggest three possible future areas of research 

that require further inquiries in relation to the present study. The first one is including students as study 

partcpants and investigating their interest and motivation to engage them in active learning.  The second 

possible area of research would be investigating the practices and challenges of English language teachers’ 

instruction and assessment techniques in implementing active learning in the language teaching classes.  The 

final area is investigating strategies that enable the English language teachers to address the reported challenges 

in the study. The insights gained from these areas would help to recommend for the future improvement of 

active learning implementation since teaching and assessment are inseparable.  Thus, the researchers are 

confident if the above recommended areas are deeply investigated, the findings can bring meaningful 

contributions to alleviate challenges in active learning implementation.    
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